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 Teaching is obviously an intensely practical undertaking. We think many teachers believe, 

or assume, that the practice of teaching is, or should be, based on the application of theories 

elaborated in parent or feeder disciplines, especially linguistics and psychology. This type of top-

down approach to professional education, whereby knowledge is handed down to practitioners by 

experts remote from the everyday realities of the workplace, is common in many fields apart from 

teaching. In this “ applied science model “1, professional competence develops through practice 

informed by the results derived from scientific knowledge and experimentation. Since scientific 

knowledge is in a continuous state of flux and development, professional competence needs to 

undergo periodic in-service updating. And committed teachers who are keen to optimize and 

develop their professional competence tend to look to the purveyors of seminars and training 

courses, and the authors of teaching materials and books for teachers, as the immediate source of 

the latest knowledge. 

 I would like to suggest in the present paper that although teachers can certainly benefit from 

initial training and subsequent updating, over-dependence on this model can lead to neglect of 

teachers‘ own expertise resources and potential for self-development, to an impoverishment of their 

work, and to unnecessary feelings of guilt and embarrassment. After all, who is in a better position 

to be an expert on teaching – the doer or the theorizer? 

 In order to do justice to this role as experts, teachers need to bring to conscious awareness as 

much as possible of the knowledge they have of what they do and how and why they do it, so that 

they can properly evaluate it, experiment with it and develop it. Perhaps you yourself have said, or 

at least thought things like: ”I’ve been teaching for a few years now and I’ve got into all sorts of bad 

habits”, ”I’d like to get some feedback on all my mistakes”, or “My methodology needs updating”.  

Statements like these bear witness to the guilt teachers sometimes feel at not doing things the right 

way and the faith they often place in experts to tell them what that right way is. We sincerely 

assume that experts couldn’t tell them or us ”what the right way is”. 

                                                 
1 BOWEN, T. and MARKS, J., Inside Teaching, MACMILLAN ROMANIA, BUCURESTI, p.7 
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 If we make mistakes in our teaching, others will probably be able to identify them better 

then us. And most of all we cannot function as good teachers without the support of certain tools. 

We will be about to demonstrate in the present paper that everything, any material is necessary. We 

speak about textbooks, language boosters, test books, exercise books, anything that is at hand for us 

as a tool. 

 Guilt and doing the right thing cannot easily be explained. What we have to do is to be very 

careful when choosing the methodology books. Today’s methodological recommendations are 

better then yesterday’s. Faith in science and belief in progress are deeply established in some of us, 

despite doubts thrown up almost daily in the news. Whether from a general feeling that we could do 

better, or from specific instances of obvious failure, we are eager to at least consider any new ideas 

in the hope that they will enable us to take a small step, or maybe even a great leap forward in the 

effectiveness of our teaching. 

Thus first of all, we have to draw a distinction between “teaching” and “learning” and to start to 

investigate ways of maximizing learning for both students and teacher. 

 A not up-to-date teaching style is often based on the assumption that the teacher is the 

“knower” and has the task of passing over his knowledge to the students. It is sometimes 

characterized as “jug and mud”- the knowledge being poured from one receptacle into another 

empty one. This has been probably done by teachers years before and it represented mainly the 

teachers explanations. There seems to be an assumption that having something explained or 

demonstrated to you will lead to learning. After these explanations the students often do some 

practice exercises to test whether they have understood what they have been told. Throughout the 

lesson the teacher keeps control of the subject matter, makes decisions about what work is needed 

and orchestrates what the students do. In this kind of classroom the teacher probably does most of 

the talking and is by far the most active person, not his students. From the students point of view is 

a disaster and we have all been through this situation having seen it, having kept the strong image of 

what “teaching” meant and how it shouldn’t be done because of the lack of “learning”.2                                                                                                                    

In many circumstances teacher explanation may be an efficient method of informing about a topic. 

However, if our own educational experience has mainly been of this approach then it is worth 

pausing for a minute and questioning whether this is indeed the most effective or efficient teaching 

method. Whereas most teachers will need to be good “explainers” at various points in their lessons, 

a teaching approach based only or mainly on this technique can be problematic. In this way the 

teacher is “teaching” but is unclear how much “learning” is taking place. The lesson is “taught” – 

we may say received- but not learnt. 

                                                 
2 BOWEN, T. and MARKS, J., Inside Teaching, MACMILLAN ROMANIA, BUCURESTI, p.73   
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 As teachers we are less important than one might suppose. We cannot learn for our students. 

Only they can do that. What we can do is help create the conditions in which they might be able to 

learn. This could be by responding to their requirements, by involving them in the learning process, 

by enabling them to work at their own speed, by encouraging them to participate talk, interact, do 

things, communicate. 

 So we say that development is needed. Development means change and growth. Teacher 

development is the process of becoming “the best kind of teacher that we personally can be“. To the 

extent that teachers are regularly asking themselves “How can we become better teachers?”, “How 

can we enjoy our teaching more?”, “How can we feel that we are helping learning?” 1they are 

thinking about ways of developing. They are acknowledging that is possible to change the way they 

teach and perhaps also the preconceptions that they some have about “teaching” and “learning”. 

 We will seek to define, in this paper, a way of “learning” and that of introducing vocabulary 

for communicative purpose together with practice. And because “that “ is the only way of 

motivating our guilt and trying to do the right thing. 

 Teacher development, as we understand it, draws on the teacher’s own inner resources for 

change. It is centered on personal “awareness” of the possibilities for change, and of what 

influences the change process. It builds on the past, because recognizing how past experiences have 

or have not been developmental helps identify opportunities for change in the present and future. It 

also draws on the present in encouraging a fuller awareness of the kind of teachers we are now and 

of other people’s response to us. It is a self-reflective process, because it is through questioning old 

habits that alternative ways of being and doing are able to emerge. 

 By experiment with task-based learning in the early eighties development has been 

provided. We have tried frustrated by the limitations of the old models even when backed up by 

“skills” lessons. We were finally encouraged by the success of communicational teaching project on 

schools and felt supported by recent research findings in this field. 

 The task-based framework differs from the old cycle because the focus on language form 

comes at the end. The communication task itself is central to framework. Such a task may involve 

students production on language and/or may be linked to a spoken or written text. A single task 

would normally involve both productive skills (e.g. speaking and note taking), and receptive skills 

(e.g. listening and often reading). 

 Students begin by carrying out a communication task, using the language they have learnt 

from previous lessons or from other sources. They then talk or write connected to the task and 

compare findings. At some point they may listen to recordings of other people doing the same task, 

or read something related to the theme of the task, again relating this in their discussions (debates) 

to their own experience of doing the task. Only after that is their attention directed towards specific 



4 

 

PRE-TASK                                  

Introduction to                                        

topic and task 

TASK CYCLE 

Task  Planning    Report 

      LANGUAGE FOCUS 

 

 

 

features of language form-features that occur naturally in the recordings they have heard or the texts 

they have read. 

 In other words the students begin with a holistic experience of language in use. They end 

with a closer look at some of the features naturally occurring in that language. By that point, the 

students will have worked with the language and processed it for meaning. It is then that the focus 

turns to the surface forms that have carried the meanings.  
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No new teaching techniques are needed for a task-based approach, although it does demand 

a different weighing and sequencing. Most of the activities will be the kind of activities that may be 

classified as “AUTHENTIC”. At the end of the cycle students may benefit from some clarification 

activities which focus on specific language forms. 

 By “TASK” we mean a goal-oriented activity in which students use language to achieve a 

real outcome. In other words our students use whatever target language resources they have in order 

to solve a problem, do a puzzle, play a game, share and compare experiences, carry out a dialogue, 

write a paragraph or a short essay etc. 

 The teacher involved in such a “task-based” learning would be the best example of the 

“enabler” type. That because essentially teaching is about working with other human beings. This 

type of teacher knows about the subject matter and about methodology, but also has an awareness 

of how individuals and groups are thinking and feeling within his class.  

He actively responds to this in his planning and working methods and in building effective 

working relationships and a good classroom atmosphere. His own personality and attitude are an 

active encouragement to learning. 

                                                 
3 WILLIS,  J. and D., Challenge and Change in Language Teaching, MACMILLAN,  Romania, Bucuresti, p. 110-126                                                                                         
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 This type of teacher is confident enough to share control with the learners, or to hand it over 

entirely to them. 

Decisions made in his classroom may often be shared or negotiated. In many cases he takes his lead 

from the students, seeing himself as someone whose job is to create the conditions that enable 

students to learn for themselves. Sometimes this will involve him in less traditional “teaching”; he 

may become a “guide” or a “counsellor” or a “resource of information” when needed. Sometimes, 

when the class is working well under its own steam, when a lot of autonomous learning is going on, 

he may be hardly visible. 

 When I think back on my own experiences of being taught, it is the teaching techniques that 

I remember least. I certainly remember teachers who made subject matter come alive, through their 

great knowledge and enthusiasm. But the teacher I recall with most pleasure and respect was the 

one who listened to me, who encouraged me, who respected my own views and decisions. 

Curiously this teacher who helped me most was the one actually did least “teaching” of the subject 

matter and was, seemingly, technique-free, being basically himself in class. My memories of his 

lessons are of I did, rather than what he did, of my learning rather than his teaching. The “rapport” 

between teacher and student was clearly important, it seemed to me to be the magical ingredient 

that makes a teacher a teacher- or not. We students became very communicative and that turned 

learning into a productive process as is needed today, too. 

 I’d like to dedicate these lines to that particular type of teacher that I had described in the 

above lines. I’d like to imagine him as really existing and try to become one alike in our modren 

world. 
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FACEM CEEA CE ESTE CORECT ? 

 

                 Ca profesori de limbi moderne avem la îndemână multe metodologii clasice și cu atât 

mai multe moderne, lucru care poate duce la o problemă foarte serioasă când urmează să alegem noi 

strategiile cele mai adecvate de predare în cadrul orelor de limba engleză.                                                                     

 Dorim să precizăm că cele mai bune soluții vor fi metodele bazate pe soluționarea de sarcini 

de lucru, atunci când elevului i se va cere să rezolve independent tot ceea cei se pune la dispoziție, 

când el va fi cel ce FACE și este confruntat cu situații reale într-un context clar. Profesorul este doar 

un facilitator și spijinitor al acestui proces. Acesta va reprezenta profesorul de care ne vom aminti 

cu plăcere și el va fi cel care face ceea ce este corect. 

 


