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Voi începe prin a face referire la un străvechi proverb chinezesc:”Spune-mi şi voi uita/ 

Arată-mi şi îmi voi aminti/ , Implică-mă şi voi înţelege/”. Metodele tradiţionale de predare 

a timpurilor verbale porneau de la oferirea directă a regulii de formare şi de folosire şi se 

bazau pe activităţi dominate de controlul perfect al profesorului. Activităţile comunicative pot 

oferi, in schimb, oportunitatea ca elevii să devină educabili activi, autonomi, responsabili 

pentru educaţia lor. Printre metodele alternative de predare a timpurilor verbale se numără 

jocurile, cântecele, glumele, „dictarea gramaticii”, jocul de rol, etc. Toate aceste activităţi 

oferă elevilor şansa de a interacţiona unul cu altul într-un mediu cooperativ, reflectiv şi 

creativ, fără a se simţi vulnerabili şi expuşi. Ele promovează comunicarea şi expresia în limba 

engleză prin intermediul „maştilor” purtate de elevi. 

  

 

 

 

 

 

 

 

 

 

 

 



 Motto: Tell me, I forget./ Show me, I remember./  Involve me, I understand. 

 (Ancient Chinese proverb) 

Teaching English grammar correctly is one of the most challenging aspects of teaching for 

any teacher of this language. It might seem easy to teach students the rules, but the question 

is how you can determine them learn them and then apply what they know to real-life 

situations. They need to be 'exposed' to the language, to understand the items they have been 

taught, so they can transfer the newly-acquired knowledge into practice. Until recently, 

teachers were used to teaching with traditional methods, giving, for instance, the rule and the 

usage of a tense directly and only then asking students to do exercises. This resulted in 

boredom, both on the side of the teacher and of the students and not really managing to 

communicate adequately. 

I grew up with a teaching system in which we were given the rule and asked to understand it 

as if we were native speakers. Many parents of the students I teach also believe that and when 

talking to them they still expect grammar to be taught on the basis of form, rule, usage -

theory that their children should learn. They are waiting for immediate results, for their 

children to be able to communicate in English fluently, as soon as possible. But the learning 

of a second language takes years and a lot of practice... So, how can a teacher think about 

teaching grammar, but in a pleasant and yet memorable way? If the teacher plays the role of a 

facilitator, providing opportunities for students to practice the language with limited 

guidance, the results prove to be better than when the students' head is filled with 

information. 

Grammar lies at the very heart of the teaching and learning of English language, but it is also 

a controversial topic, a subject of debate for many teachers. Some of them believe that it is a 

good idea to present grammar in isolation from vocabulary and the other language skills. 

Others tend to avoid teaching grammar, because they suppose students can learn the second 

language similarly to their first language, without overt grammar instruction. They assume 

that students will absorb the grammar rules as they hear or read the language and then use it 

in communication. 

As far as I have read in the research papers on this topic of teaching grammar 

communicatively, it results that the communicative competence model balances these two 

extremes, as it emphasizes the role of the grammar instruction for the efficient learning of the 



language, but it also implies grammar teaching and learning as part of a context in which 

students actually use the language.  

On the whole, I could characterize myself as being a creative teacher, open to what is new, to 

what makes the class more pleasant and efficient. I prefer a class during which the students 

find themselves self-challenged, have personal experiences. I believe that a teacher's role 

should be one of monitoring, both the activity and the way the students receive and ‘juggle’ 

with the new acquisitions. Learners also vary a lot in their response to grammar teaching: 

some manage to achieve a lot of it, others, very little. As a consequence, it is difficult to 

generalize about the correct method of teaching it. Nowadays, many ESL practitioners 

consider grammar knowledge important but only as long as it provides accurate and 

meaningful communication. 

           In his article, “How to teach grammar”, Michael Swan  appreciates that the use of 

well-chosen authentic material, the use of good, realistic examples can successfully attempt 

to replace long and not motivated theoretical explanations. He considers that communicative 

activities such as poems, songs, advertisements, cartoons strengthen the grammatical 

acquisition, make rules memorable in the students' minds. These exercises are a good manner 

of making students talk about themselves and their ideas in a non-threatening environment, 

without the menace of the on-the spot error correction. In fact, learners are given the 

opportunity to combine grammar practice with vocabulary learning and the practicing of 

listening, reading, speaking and writing. 

 Those rules which are 'discovered' by students starting from real examples are more likely to be 

remembered and understood than those which are simply presented. If learners are challenged to get 

involved in the learning process, they will turn from simple information recipients into active, 

autonomous learners. They will become responsible for their own learning. 

On the other hand, the overuse of games and other communicative activities can lead the 

teacher in the other extreme, where students find themselves in the impossibility of the 

correct working out and understanding of the rule. 

As Jim Scrivener  writes in his book, Learning Teaching, published in 1994: “Giving students 

chances to be exposed to, or to attempt to use language 'above' their apparent level of 

knowledge of grammar is extremely useful and greatly aids future work on grammar” 

(Learning Teaching, p. 115).   



In fact, grammar is taught and learned all the time, consciously or unconsciously. But, it 

depends how. Teachers have to take into consideration many bewildering aspects, such as the 

confusion with the rules of the mother tongue (in our case, Romanian), the stage of the lesson 

appropriate for the presentation of a grammatical structure, the students' ability to understand 

and apply the rules in contextual situations.  

Nowadays, those teachers who want to transmit information appealing to communicative 

activities pay attention to teaching grammar by means of a communicative task such as role-

playing, information sharing, problem solving. They also appeal to contents related to the 

students' lives and interests, to authentic materials that provide reliable examples of the 

correct language. An important aspect about teaching communicatively is the use of the 

student to student interaction, while they are communicating in pairs or in small groups. If we 

were to compare and contrast the traditional method of teaching grammar with the modern, 

communicative one and express it under the form of a chart, it would look like this: 

           Traditional Approach to teaching          Communicative Approach to teaching 

 Language learning is identified with 

memorization and repetition 

 Language learning involves developing 

all four language skills and creativity 

 The teacher is the only provider of 

information, responsible for all the 

activity in the class 

  The teacher stimulates and motivates the 

students to perform the communicative 

tasks 

 The instruction is teacher-centered and 

the students have less opportunities to 

speak 

 The instruction is learner-centered, 

students discuss as much as possible 

while teachers interfere only when it is 

necessary to guide and inform 

 All the activities are done from the 

textbook and require memorizing 

materials 

 The activities are designed by the teacher 

who uses creativity when exploiting the 

activities in the textbook and who 

promotes the use of authentic materials 

 Language is a  whole system of forms 

and structures to be learned 

 Language is a tool for imagination and 

creativity 

 



Analysing The Traditional Approach to teaching grammar on one hand, contrasted to the 

benefits of appealing to the openness of The Communicative Approach on the other hand, 

it is obvious that there is a shift from individual to collaborative activities, from a teacher-led 

type of instruction to a student-led type, from a class climate of control to one of autonomous 

learning, from boredom to involvement and enjoyment.  

Games are such activities that help students learn, repeat and understand the tenses better. 

The benefits of using games when teaching the tenses are that they encourage personal 

involvement in the learning process. Games help and encourage students to sustain their 

enthusiasm and desire to learn. Introducing a competitive element, offering students an 

opportunity to interact with each other, turns the class from a correction environment to a 

cooperative, reflective and creative one. 

Music, on the other hand, brings variety in a lesson and motivates learners. Variety is essential 

for the secondary level students who have less inner motivation than the primary level 

students. Along with jokes, songs have a number of advantages for which they should be 

used for teaching the tenses or any other grammatical point. Many things have been written 

about the importance of the affective environment in the secondary school classroom. First of 

all, secondary school students are well-known for their strong desire to have fun and entertain 

themselves. Secondly, jokes and songs provide the chance to practice tenses in a non-

threatening way. If selected adequately, these examples of authentic materials bring benefits, 

both for the presentation and for the practice stage of the grammar lesson. Moreover, if used 

with clearly-stated objectives, jokes allow the shy and sensitive students to participate with 

the group and contribute without feeling exposed or vulnerable.             

 Another authentic method, storytelling, has always attracted and provided a basis for great 

storytellers. Stories can be used to promote communication and expression, but also for 

illustrating certain verb tenses. Students are extraordinary storytellers and listeners and this 

ability can be exploited for the practice and consolidation of the acquired knowledge. 

After reading, listening to or telling a story, students can role-play it. Role-playing or drama 

is a useful tool in the classroom as it offers a chance to practice the tenses in a motivating 

way. An instant role-play is a quick and useful way to provide students with more practice in 

the tenses area. On the other hand, drama helps shyer students address personal or 

controversial issues by giving them a 'mask' to hide behind. Using props or realia, like mobile 



phones, newspapers, sunglasses etc, students have the chance to feel in a real, relaxing 

context that encourages learner-learner interaction.           

  As a novelty, I would also like to refer to a relatively new procedure of teaching 

communicatively, grammar dictation or 'dictogloss'. This procedure consists in asking 

students to reconstruct a dictated text in such a way as to capture as much as possible of the 

informational content. To put it differently, dictogloss treats language forms and structures in 

a situational manner. These days, when the accent in teaching falls on communication, 

dictogloss proves to be a working compromise between grammatical rules and a 

communicative practice of them. 

Due to dictogloss, students learn better by the activity of doing, by trying out the language. 

Language is now perceived as a vehicle for cultural expression, interaction and increase of 

students' motivation.  

From our own experience at the class, we understood that tenses are important and necessary, 

but their teaching can be 'boring' and 'painful'. As a consequence, alternative methods of 

teaching them are necessary… 
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